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Assessment Plan 

 
1 2 3 4 5 6 

Learning 

Outcome Goal 

Objective Strategy/Method 

of Measurement 

Performance 

Characteristics 

Scoring Levels Expectation 

Standard 

 

Students effectively 

communicate 

economic concepts. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Students will 

submit well 

written, complete, 

and error-free 

papers appropriate 

for an upper 

division college 

economics course. 

 

A sample of 

writing exercises 

from 400-level 

economics courses 

without comments 

from instructors 

will be collected 

both Fall and 

Winter quarters and 

will be evaluated 

by two economics 

faculty using a 

rubric.  

 

See attached rubric. 

 

See attached rubric. 

 

80% of students 

majoring in 

economics will 

achieve an average 

score of 3 or 

higher. 

 

Definitions/Instructions: 

 

1. Learning Outcome Goal:  One, or part of one, of a program’s adopted learning outcome goals as published in catalog or other 

program. 

2. Objective:  Student expected performance, stated in measurable terms, that demonstrates accomplishment of the learning 

outcome. 

3. Strategy/Method of Measurement:  Mode and process through which student performance data will be gathered.  Examples:  

embedded test questions in a course or courses, portfolios, in-class activities, standardized test scores, case studies, analysis of 

written projects, etc.  Most measurements benefit from the use of a clearly defined set of criteria (rubric). 

4. Performance Characteristics (criteria):  Aspects indicative of performance.  Pre-defined set of criteria by which data collected will 

be evaluated:  e.g. elements of writing, elements of effective oral presentation, elements of effective management of “x.” 

5. Scoring Levels (for Individual Student Performance):  Set of defined scoring options used by evaluators to determine level of 

student achievement. 

6. Expectation Standard (collective performance of students):  Summary/acceptable measure of collective student performance; e.g. 

mean student score from rubric; percentage of students meeting defined standard of acceptability. 

 

 

 

 

 



  

Assessment Report 

 
7 8 9 10 11 

Observations from 

Summary Data 

Conclusions about 

Student Learning 

Actions Recommended 

Based on Observations 

Plan and Timetable for 

Taking Action 

Overall Reflection on 

Assessment 

 

Three different 

size/style samples were 

collected: 1) list of 

topical questions 

requiring brief 

paragraph answers, 2) 

short essay, and 3) long 

research paper. 

 

1)  85% of the students 

earned a 3 or higher, 

which exceeds our goal. 

 

2)  38% of the students 

earned a 3 or higher on 

the short essay. 

 

3)  22% of the students 

earned a 3 or higher on 

the long research paper. 

 

Students’ ability to 

create appropriate 

content seemed to 

correlate with the ability 

to use proper grammar. 

The opposite is also true 

in that students who 

struggled to create a 

coherent paper also 

struggled in the 

grammar of putting it 

together. 

 

 

Generally, students did 

not reach the stated goal 

in their writing, though 

three samples were 

collected and assessed. 

 

Students generally did 

very well completing 

the first type of 

assignment in which 

they were given a list of 

specific questions 

related to class material 

and asked to write a 

short paragraph to 

answer the question. 

 

Students generally did 

not do as well writing 

either the short essay or 

the long research paper 

where it was necessary 

to develop an essay or 

paper around a specific 

topic, complete with 

coherent flow and 

appropriate transitions. 

 

As new members of the 

CBPA last year, we 

were just beginning to 

understand the use and 

importance of the How 

12 grammar/style guide. 

Continued and more 

extensive use of the 

How 12 book is strongly 

recommended for 

faculty not only to be in 

compliance with the 

CBPA Writing Initiative 

but also to aid students 

in enhancing their 

grammar/spelling/usage. 

 

Students need to write 

more frequently 

throughout their 

economics major, 

particularly in upper 

division courses to give 

them feedback from 

multiple professors in 

terms of writing 

economic content, etc. 

Different types of 

assignments, short and 

long papers, some with 

the opportunity for a 

rough draft and then 

edited final copy. 

 

Students should be 

required to attend the 

writing center for help 

structuring their content. 

 

 

Verify fall 2011 that 

professors are requiring 

the How 12 book, 

especially in upper 

division courses. 

 

Verify fall 2011 that 

those professors 

requiring the How 12 

book are using it 

correctly to engage 

students to correct their 

own errors. 

 

Determine the number 

of writing opportunities 

available to upper 

division economics 

students during fall 

2011, and identify the 

number of students who 

are in multiple upper 

division economics 

courses to find the 

average number of 

writing opportunities for 

each student. 

 

Determine the number 

of classes where 

students are expected to 

attend the writing center 

for help. 

 

Depending on the 

results, similar actions 

will take place winter 

quarter, and beyond 

with the goal of 

increasing the number 

of writing opportunities 

and the continued and 

proper use of the How 

12 book. 

 

A sample of papers 

from the fall 2011 

writing opportunities 

will be assessed to 

determine if any 

improvement has been 

achieved in student 

performance. 

 

The SLO assessed 

“students effectively 

communicate economic 

concepts” remains an 

important and viable 

goal within the 

department. It is 

essential that students 

learn to write well to be 

successful now and after 

they graduate.  

 

The assessment results 

of this SLO are 

consistent with the 

findings within the 

CBPA that led to the 

creation of the Writing 

Initiative. 

 

It should be noted that 

some students in the 

class requiring the 

assessed long research 

paper deliberately chose 

not to edit their rough 

draft even after 

receiving comments and 

suggestions from their 

peers as well as from the 

professor. Helping such 

students achieve a 

higher level of writing 

will obviously be 

difficult based on their 

apparent apathy. 

 

 

 



  

Definitions/Instructions: 
 

7. Observations from Summary Data:  Findings and analysis of findings from data and assessment process; e.g. students barely 

meet/fail some elements while excelling in others. 

8. Conclusions about Student Learning:  Based on your scoring and expectation standards, what conclusions do you reach?  Have 

your students collectively accomplished the learning outcome goal?  To what extent?  With what reservations? 

9. Actions Recommended Based on Observations:  What specific course, program, activity, entrance, and/or instructional approach 

changes are recommended? 

10. Plan and Timetable for Taking Action:  How will the recommended actions be implemented and in what timeframe? 

11. Overall Reflection on Assessment:  Address the larger question of whether the objective is still appropriate for the program and 

whether the assessment of it is producing important and meaningful data.  Does the strategy for assessing the objective give you 

confidence in your teaching and the students’ subsequent knowledge/skills/abilities? 

 

 
Date_______________________________     Evaluator Name_____________________________________ 

 

Rubric for Evaluating Written Documents 

 

Writing 4 3 2 1 Score 

Conventions 

(punctuation, 

format, spelling, 

grammar) 

Perfect grammar and  

spelling 

Punctuation properly used 

to support  writer’s intent 

Format promotes 

professional image 

Punctuation creates 

reader confusion 

Less than professional 

format 

Purpose clear 

Minor misspelling 

Grammar causes 

reduced clarity 

Format shows lack of 

education 

Improper punctuation 

causes multiple 

readings for 

understanding 

Incorrect vocabulary 

Misspellings 

Focus is on writer not 

purpose 

 

 

 

 

 

 

 

 

Structure and 

organization 

Coherent 

Logically presented 

Leads reader expertly to 

purpose 

Strong sentencing 

Headings as aids when 

appropriate 

Needs more leading 

through sentencing and 

reorganization 

Weak order 

Paragraphs contain 

mixed content 

Headings needed for 

readability 

Disorganized 

Writing’s purpose is 

lost 

Incomplete sentences 

 

 

 

 

 

 

 

 

Conciseness (avoids 

unnecessary 

information and 

verbiage) 

Brief and focused 

Addresses necessary 

content using fewest 

words without omitting 

content. 

Limited redundancies 

not affecting reader. 

Too much information 

Excess wording 

Roundabout focus 

. 

Shows little or no 

attempt to edit for 

brevity 

Excess language and 

content.  

 

 

 

 

 

Mailability (editing, 

proofreading) 

No errors 

Mailable 

Minor error but 

mailable 

Error needing 

correction before 

mailed 

Too many errors to 

risk mailing 

 

 

 

Content 4 3 2 1  

Application of 

Knowledge 

Expertly applied course 

content (class discussion, 

handouts, text). 

Centered on assignment 

purpose 

Somewhat weak 

application of a few 

aspects of content but 

works. 

Could have applied 

much more knowledge.  

Document lacks useful 

information. 

Displays little 

knowledge of content.  

Document severely 

lacks useful 

information. 

 

 

 

 

 

 

Readability 

(oriented to 

audience) 

Grade level matches 

audience knowledge level 

of content.  No unknown 

terms.  

A bit above level of 

intended audience. 

Some too technical 

terms 

Mismatched grade and 

knowledge. 

Readability level 

causes negative 

reaction from reader. 

 

 

 

 

Tone (professional-

ism) 

Professional, supportive, 

and service oriented. 

Slightly less than 

professional and 

supportive 

Could be threatening, 

unprofessional, 

negative, or insensitive 

Unacceptable tone  

 

 

 

 

Following 

Directions 

Complete content based 

on assignment and reader. 

Minor omission Lacks specific 

audience focus, missed 

content 

Major omission   

TOTAL SCORE  

 


